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WORKSHOP

Th e Facilitation Process: Th e Art and Science of
Creating Learners and Self-Growers 

Carol Nancarrow

Abstract: Facilitation is at the center of what faculty do in a Process Education environment since learners 
must construct their own knowledge and meaning and take responsibility and ownership of their 
learning and growth. Th e facilitation process, facilitation planning, and then the execution of an 
improve approach to meet the needs of the current specifi c audience is what a quality process 
educator does. Th is workshop will share how the theory can be used to increase the performance 
of facilitation. A profi le of a quality facilitator will be examine with multiple practices shared for 
each important facilitator characteristic. Th e shared experience in the room will address 10 hardest 
situations for facilitation and how to go about making those situations work. 

Learning 
Outcome:

1. Develop a strong working understanding of the profi le of a quality facilitator and common 
practices that they use

2. Use the facilitation process and facilitation plan to pre-think a facilitation to increase real-time 
performance of facilitation

3. Innovative practices to address facilitator nightmares

Facilitation 
Plan:

Create three categories among the participants (Experts, Practitioners, Novices) based upon the 
distribution. Make sure that each team has at least 1 of each type in their team, a gender balance, 
and no two people from the same discipline.

Activity One: Share current understanding about facilitation process and facilitation planning 
(IJPE special edition). Be ready to share one new discovery by someone in the 
team (15 min)

Activity Two: Have each person self-assess current performance as a facilitator (2-S; 2-I; 1-I) us-
ing the Profi le of a Quality Learning to Learn (L2L) Facilitator (see page 65 in this 
notebook): 15 minutes

Activity Th ree: Each team identify the area in which the team would like to grow their perfor-
mance as a facilitator (5 minutes).

Activity Four: A master list is produced on the board and each team takes an area in which to 
help improve performance and through past experiences, resources available, and 
researching the conference experiences come up with three techniques/practices/
tools/approaches to help increase that area of facilitation (20 minutes to produce 
and share from each team).

Activity Five: Brainstorm worst scenarios based on past experiences. Th en for each scenario – 3 
minutes to take suggestions of how to approach that specifi c situation eff ectively. 
(20 min)

Activity Six: Collect what people have learned to go into the proceedings (10 min)

Resources 
Needed:

1. Anatomy of a Model Facilitation Plan (found on the following pages)
2. Facilitation Methodology (found on the following pages)
3. Profi le of a Quality Learning to Learn Facilitator (see page 65 in this notebook)
4. Learning to Learn Camp Facilitator’s Guide: Training the Trainer (available on the secure site: 

www.processeducation.org/peconf/2016/secure)
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(excerpted from Faculty Guidebook module 3.2.3 Facilitation Methodology)

Facilitation Methodology 
Step 1—Defi ne the key measurable outcomes.

When defi ning these measurable outcomes (two or three are suffi  cient), assess what your students need most 
in order to improve their learning performance. 

Step 2—Design and prepare for every activity.
Choose an activity that will help achieve the learning outcomes from Step 1. Be sure to plan for contingencies 
that may arise during the facilitation. What individual or team behaviors are expected? 

Step 3—Decide which strategies, processes, and tools are appropriate for each specifi c activity, including roles.
In this step the facilitator must decide what activity format is best suited to engage the participants based on 
the activity content and meeting the outcomes of the activity. 

Step 4—Pre-assess to determine participants’ readiness.
To ensure that all participants are suffi  ciently prepared to perform well during the activity, it is important to 
determine their level of preparation and the extent of their prior knowledge about the activity content. 

Step 5—Set up each specifi c activity.
Th is is another highly critical step during which the facilitator ensures that participants know why they are 
doing the activity, and that they understand the learning objectives, performance criteria, resources, and 
general tasks for the activity. 

Step 6—Release individuals/teams to pursue the activity.
Here we give control to the participants to start working on the activity and strive to promote learner owner-
ship. In other words, participants should feel in control of the quality of their performance and the outcomes 
they produce. 

Step 7—Assess team and individual performances.
Th is step involves gathering information by listening to and observing the dynamics between individuals, 
based on verbal interchanges, body language, and writing done during the activity. Th e goal is to foster inde-
pendent learning. 

Step 8—Provide constructive interventions based on process, not content.
During this step, the facilitator uses the data collected during the last step to determine when to intervene, 
but avoids doing things for participants that they could do themselves, even if it may be the easiest way to 
remedy the situation. 

Step 9—Bring all the individuals and/or teams back together at the conclusion of the activity.
Th is is not easy because teams work at diff erent speeds. It may be necessary to assign enrichment exercises to 
some teams and stop others before they have fully completed the activity.

Step 10—Provide closure with the sharing of collective results.
Have the teams share quality performances that others can benefi t from as well as areas where performance 
needs improvement. Identify star performances and areas that need more discussion and discovery. Sum-
marize what has happened and what has been learned, but do not spend time on what participants already 
know. 

Step 11—Use various assessments to provide feedback on how to improve everyone’s performance.
Realize that participants want assessment feedback based on the activity performance criteria that will help 
them improve future performance. 

Step 12— Plan for follow-up activities.
Th e written team products should be assessed and returned with comments to each team at the next class. 
Th e facilitator should assess his or her own performance, striving for continual improvement.
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Anatomy of a Model Facilitation Plan
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